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• International student

• Disabled student

• Secondary school chemistry teacher

• Mature, commuter PhD student

• Lecturer (biochemistry) and student (Mandarin)

*** Faculty UDL Champion, academic developer ***

• National Teaching Fellow (based on UDL) and Professor of Bioscience Education

Hello everyone, Dia dhaoibh

Jo (she/they)



Session overview

UDL-ifying a university 
and its people:

Background & beginnings
Contextualising UDL guidelines 

for university staff
Examples

Activity:

UDL-ify a module 
in small groups

Plenary:

Ideas sharing
Next steps & UDL pledges

1:35 – 2:10 2:15 – 2:35 2:35 – 2:50



Welcome to De Montfort University, Leicester

Leicester

Post-1992 University 
(formerly Leicester Polytechnic)

>50% BAME

130 countries 1 in 5

1 in 3
21+



Our UDL journey: the vision

Dr Abigail Moriarty
Director of T&L

(Now PVC T&L at 
University of Sunderland)

2015-16

UK government cuts 
Disabled Students’ 
Allowances (DSA) 

UDL will benefit all students

UDL is just good teaching practice

UDL will challenge students more

UDL will raise teaching standards



Implementing UDL from top to bottom

Dr Abigail Moriarty
Director of T&L

(Now PVC T&L at 
University of Sunderland)

UDL Project Board 
Chair

• Institutional commitment for all teaching 
and learning to be underpinned by UDL

• Module-level audit (2000+ modules) and 
embedding UDL into quality assurance

• Lecture capture  (Panopto) introduced

• Staff learning and development training
and resources (2000+ staff)

• A new Postgraduate Certificate in 
Learning and Teaching in Higher 
Education (PGCLTHE), designed to 
exemplify UDL learning and teaching 
practice



Getting started: UDL champions

UDL champions
One per Faculty 

+ library and PG research

Faculty UDL café

https://inclusiveteaching.leeds.ac.uk/embedding-
inclusivity/our-academic-leads/

School Academic Leads for Inclusive Practice (SALIPs)

Jenny Brady

CEMADH BAL HLS Lib PGR

https://inclusiveteaching.leeds.ac.uk/embedding-inclusivity/our-academic-leads/


Small steps by people create a giant leap for a university 



My six UDL ideas: quick wins and bigger ideas

UDL bronze

UDL
silver 

UDL
gold 

1. VLE meets thresholds

2. Teaching materials 
available in a 
modifiable format 
48h in advance

3. Students can 
review/replay teaching 
sessions

4. Signpost learners to 
independent study

5. Active learning and 
knowledge checks

6. Assessment modes 
allow all learners to 
demonstrate their 
understanding



Moving forward: staff UDL guidance & training

Could UDL be the lever required to opening a door 
for enormous and long-needed changes to how 
students are educated at university?

Flexible 
learning 

materials

Flexible 
teaching and 

learning

Flexible 
assessment and 

feedback



Moving forward: staff UDL guidance & training

Could UDL leverage radical and long-overdue 
changes to university teaching and assessment?

Flexible, inclusive 
learning materials

Flexible, inclusive 
teaching & 

learning

Flexible, inclusive 
assessment & 

feedback



UDL staff guidance

Flexible 
ways to learn

⃝ varied and innovative teaching methods 
motivate and engage students (e.g. flipped 
classroom, voting technology)

⃝ students participate actively in classes and 
have frequent knowledge checks

⃝ students are encouraged to work in an 
inclusive and engaged manner with their 
peers with opportunities for group work, 
collaboration, co-creation and peer support 

⃝ differentiation provides an appropriate 
balance of support and challenge, with 
direction to culturally inclusive independent 
study resources

⃝ students are supported  to become 
autonomous, resilient and reflective learners 
who can self-check and identify their most 
effective learning strategies

⃝ learning is authentic and contextualised; it is 
socially, culturally & globally relevant and 
takes into account learners’ identities, 
experience and history. Students can identify 
themselves and their experiences in their 
learning

⃝ a variety of assessments besides timed, 
unseen exams provide flexible ways to 
meet the learning outcomes (e.g. videos, 
practicals, presentations, blogs, internet 
tasks, lay explanations, reflections)

⃝ assessments only test the learning 
outcomes (e.g. if speed of response is not 
relevant then don’t time the test)

⃝ clear and contextualised marking 
descriptors are available to students and 
staff before assessments 

⃝ formative assessments and timely, specific 
feedback and feed-forward help students 
to improve and excel

⃝ students are guided to set aspirational 
goals and track their own progress; 
students embrace mistakes and risk-taking 
as valuable learning opportunities 

⃝ assessments test “real world” problems; 
assessments are socially, culturally & 
globally relevant and take into account  
learners’ identities, experience and history

Flexible 
study resources

⃝ learning materials are uploaded to 
Blackboard 48 hours in advance in 
modifiable and PDF format. Blackboard 
shells meet DMU thresholds (link below)

⃝ DMU Replay policy is followed. A 
screencast (minimum requirement of audio 
with visual) of all academic-led activities is 
provided

⃝ technical language, symbols and key terms 
are defined clearly and background 
information is made clear

⃝ students are encouraged to use scaffolds 
e.g. concept maps, tables and summaries to 
link ideas, structure information and 
highlight key concepts

⃝ wide range of culturally inclusive learning 
resources is used within which students can 
recognise their own identities e.g. images, 
videos and demonstrations

⃝ learning resources from a diverse range of 
socially, culturally and globally relevant 
sources are signposted which account for a 
diverse global community

Flexible ways to 
show learning

Author: Prof Jo Rushworth





This guidance underpinned a new, UDL-based PGCertHE

Co-creation Flipped classroom: 
active learning

PASTA
Patchwork screencast 

assessment

Live session: active learning, 
tasks, formative feed-in

Mollie Footitt
Deputy President 
Education (DSU)

Prof Alan Mortiboys
External consultant

Dr Kevin Merry
Senior Academic 
L&OD Consultant



This guidance underpinned a new, UDL-based PGCertHE

Brand new fashion lecturer; 
“The PGCLTHE has given me so much confidence.” 
Switched to a flipped classroom approach with peer-reflection, 
co-creation using social media, lots of formative assessment. 
Her students (22% disabled) can all engage and say her 
teaching style is “inspirational”.

Experienced accounting lecturer; 
“Even with 22 years’ teaching experience I realised I had a lot to 
learn.” 
Took their “unpopular” module, co-created a new version with 
her students using UDL: changed LOs and assessments, 
increased formative assessment, personalised feedback, 
introduced active learning with bingo/Menti
This was so popular it’s now offered Faculty-wide.



UDL staff guidance

Flexible 
ways to learn

⃝ varied and innovative teaching methods 
motivate and engage students (e.g. flipped 
classroom, voting technology)

⃝ students participate actively in classes and 
have frequent knowledge checks

⃝ students are encouraged to work in an 
inclusive and engaged manner with their 
peers with opportunities for group work, 
collaboration, co-creation and peer support 

⃝ differentiation provides an appropriate 
balance of support and challenge, with 
direction to culturally inclusive independent 
study resources

⃝ students are supported  to become 
autonomous, resilient and reflective learners 
who can self-check and identify their most 
effective learning strategies

⃝ learning is authentic and contextualised; it is 
socially, culturally & globally relevant and 
takes into account learners’ identities, 
experience and history. Students can identify 
themselves and their experiences in their 
learning

⃝ a variety of assessments besides timed, 
unseen exams provide flexible ways to 
meet the learning outcomes (e.g. videos, 
practicals, presentations, blogs, internet 
tasks, lay explanations, reflections)

⃝ assessments only test the learning 
outcomes (e.g. if speed of response is not 
relevant then don’t time the test)

⃝ clear and contextualised marking 
descriptors are available to students and 
staff before assessments 

⃝ formative assessments and timely, specific 
feedback and feed-forward help students 
to improve and excel

⃝ students are guided to set aspirational 
goals and track their own progress; 
students embrace mistakes and risk-taking 
as valuable learning opportunities 

⃝ assessments test “real world” problems; 
assessments are socially, culturally & 
globally relevant and take into account  
learners’ identities, experience and history

Flexible 
study resources

⃝ learning materials are uploaded to 
Blackboard 48 hours in advance in 
modifiable and PDF format. Blackboard 
shells meet DMU thresholds (link below)

⃝ DMU Replay policy is followed. A 
screencast (minimum requirement of audio 
with visual) of all academic-led activities is 
provided

⃝ technical language, symbols and key terms 
are defined clearly and background 
information is made clear

⃝ students are encouraged to use scaffolds 
e.g. concept maps, tables and summaries to 
link ideas, structure information and 
highlight key concepts

⃝ wide range of culturally inclusive learning 
resources is used within which students can 
recognise their own identities e.g. images, 
videos and demonstrations

⃝ learning resources from a diverse range of 
socially, culturally and globally relevant 
sources are signposted which account for a 
diverse global community

Flexible ways to 
show learning

Author: Prof Jo Rushworth



Flexible 
study resources

⃝ learning materials are uploaded to 
Blackboard 48 hours in advance in 
modifiable and PDF format. Blackboard 
shells meet DMU thresholds (link below)

⃝ DMU Replay policy is followed. A 
screencast (minimum requirement of 
audio with visual) of all academic-led 
activities is provided

⃝ technical language, symbols and key terms 
are defined clearly and background 
information is made clear

⃝ students are encouraged to use scaffolds 
e.g. concept maps, tables and summaries 
to link ideas, structure information and 
highlight key concepts

⃝ wide range of culturally inclusive learning 
resources is used within which students 
can recognise their own identities e.g. 
images, videos and demonstrations

⃝ learning resources from a diverse range of 
socially, culturally and globally relevant 
sources are signposted which account for 
a diverse global community

PowerPoint guidance

• Font size e.g. 24

• Sans serif fonts

• Bullet points

• Diverse images



scaffolds 
e.g. summary 
sheet, 
workbook, 
tables

opportunity to 
clarify and co-create 

language

student-created glossary

co-created mark scheme

what else?

Flexible 
study resources

⃝ learning materials are uploaded to 
Blackboard 48 hours in advance in 
modifiable and PDF format. Blackboard 
shells meet DMU thresholds (link below)

⃝ DMU Replay policy is followed. A 
screencast (minimum requirement of 
audio with visual) of all academic-led 
activities is provided

⃝ technical language, symbols and key terms 
are defined clearly and background 
information is made clear

⃝ students are encouraged to use scaffolds 
e.g. concept maps, tables and summaries 
to link ideas, structure information and 
highlight key concepts

⃝ wide range of culturally inclusive learning 
resources is used within which students 
can recognise their own identities e.g. 
images, videos and demonstrations

⃝ learning resources from a diverse range of 
socially, culturally and globally relevant 
sources are signposted which account for 
a diverse global community



diverse references, 
images, examples

student avatars

knowing our 
students in advance

Sam (they, them)

Zain (he, him)

Muriel
(she, her)

Flexible 
study resources

⃝ learning materials are uploaded to 
Blackboard 48 hours in advance in 
modifiable and PDF format. Blackboard 
shells meet DMU thresholds (link below)

⃝ DMU Replay policy is followed. A 
screencast (minimum requirement of 
audio with visual) of all academic-led 
activities is provided

⃝ technical language, symbols and key terms 
are defined clearly and background 
information is made clear

⃝ students are encouraged to use scaffolds 
e.g. concept maps, tables and summaries 
to link ideas, structure information and 
highlight key concepts

⃝ wide range of culturally inclusive learning 
resources is used within which students 
can recognise their own identities e.g. 
images, videos and demonstrations

⃝ learning resources from a diverse range of 
socially, culturally and globally relevant 
sources are signposted which account for 
a diverse global community



Jo Rushworth

Flexible 
ways to learn

⃝ varied and innovative teaching methods 
motivate and engage students (e.g. flipped 
classroom, voting technology)

⃝ students participate actively in classes and 
have frequent knowledge checks

⃝ students are encouraged to work in an 
inclusive and engaged manner with their 
peers with opportunities for group work, 
collaboration, co-creation and peer support 

⃝ differentiation provides an appropriate 
balance of support and challenge, with 
direction to culturally inclusive independent 
study resources

⃝ students are supported  to become 
autonomous, resilient and reflective 
learners who can self-check and identify 
their most effective learning strategies

⃝ learning is authentic and contextualised; it 
is socially, culturally & globally relevant and 
takes into account learners’ identities, 
experience and history. Students can 
identify themselves and their experiences in 
their learning



flipped classroom using Dr Abi Moriarty’s 
“cheese sandwich” approach

Flexible 
ways to learn

⃝ varied and innovative teaching methods 
motivate and engage students (e.g. flipped 
classroom, voting technology)

⃝ students participate actively in classes and 
have frequent knowledge checks

⃝ students are encouraged to work in an 
inclusive and engaged manner with their 
peers with opportunities for group work, 
collaboration, co-creation and peer support 

⃝ differentiation provides an appropriate 
balance of support and challenge, with 
direction to culturally inclusive independent 
study resources

⃝ students are supported  to become 
autonomous, resilient and reflective 
learners who can self-check and identify 
their most effective learning strategies

⃝ learning is authentic and contextualised; it 
is socially, culturally & globally relevant and 
takes into account learners’ identities, 
experience and history. Students can 
identify themselves and their experiences in 
their learning



active learning

TBL

Problem-based learning

UDL lesson 
planning for 

remote classes

Flexible 
ways to learn

⃝ varied and innovative teaching methods 
motivate and engage students (e.g. flipped 
classroom, voting technology)

⃝ students participate actively in classes and 
have frequent knowledge checks

⃝ students are encouraged to work in an 
inclusive and engaged manner with their 
peers with opportunities for group work, 
collaboration, co-creation and peer support 

⃝ differentiation provides an appropriate 
balance of support and challenge, with 
direction to culturally inclusive independent 
study resources

⃝ students are supported  to become 
autonomous, resilient and reflective 
learners who can self-check and identify 
their most effective learning strategies

⃝ learning is authentic and contextualised; it 
is socially, culturally & globally relevant and 
takes into account learners’ identities, 
experience and history. Students can 
identify themselves and their experiences in 
their learning



flexible ways 
to engage

learner 
autonomy

Flexible 
ways to learn

⃝ varied and innovative teaching methods 
motivate and engage students (e.g. flipped 
classroom, voting technology)

⃝ students participate actively in classes and 
have frequent knowledge checks

⃝ students are encouraged to work in an 
inclusive and engaged manner with their 
peers with opportunities for group work, 
collaboration, co-creation and peer support 

⃝ differentiation provides an appropriate 
balance of support and challenge, with 
direction to culturally inclusive independent 
study resources

⃝ students are supported  to become 
autonomous, resilient and reflective 
learners who can self-check and identify 
their most effective learning strategies

⃝ learning is authentic and contextualised; it 
is socially, culturally & globally relevant and 
takes into account learners’ identities, 
experience and history. Students can 
identify themselves and their experiences in 
their learning



learner-reflective activities
co-creation with 
student partners

Flexible 
ways to learn

⃝ varied and innovative teaching methods 
motivate and engage students (e.g. flipped 
classroom, voting technology)

⃝ students participate actively in classes and 
have frequent knowledge checks

⃝ students are encouraged to work in an 
inclusive and engaged manner with their 
peers with opportunities for group work, 
collaboration, co-creation and peer support 

⃝ differentiation provides an appropriate 
balance of support and challenge, with 
direction to culturally inclusive independent 
study resources

⃝ students are supported to become 
autonomous, resilient and reflective 
learners who can self-check and identify 
their most effective learning strategies

⃝ learning is authentic and contextualised; it 
is socially, culturally & globally relevant and 
takes into account learners’ identities, 
experience and history. Students can 
identify themselves and their experiences in 
their learning



flexible 
submission

patchwork assessment  
e.g. PASTA

⃝ a variety of assessments besides timed, 
unseen exams provide flexible ways to 
meet the learning outcomes (e.g. videos, 
practicals, presentations, blogs, internet 
tasks, lay explanations, reflections)

⃝ assessments only test the learning 
outcomes (e.g. if speed of response is not 
relevant then don’t time the test)

⃝ clear and contextualised marking 
descriptors are available to students and 
staff before assessments 

⃝ formative assessments and timely, specific 
feedback and feed-forward help students 
to improve and excel

⃝ students are guided to set aspirational 
goals and track their own progress; 
students embrace mistakes and risk-taking 
as valuable learning opportunities 

⃝ assessments test “real world” problems; 
assessments are socially, culturally & 
globally relevant and take into account  
learners’ identities, experience and history

Flexible ways to 
show learning

Authentic 
Assessment 

Compendium

Brown & Sambell
2021

Prof Sally Brown
@ProfSallyBrown

Prof Kay Sambell
@kay_sambell



Adapted from Bloxam & Boyd, 2007

55 assessment methods (can you make it 100?)

Abstract
Adobe spark / YouTube lay movie
Annotated biographies
Assessment for self or peer
Capstone / cornerstone / capstudy
Completion exercises
Computer-based and online assignments
Concept maps
Critiques
Data interpretation exercises
Debate speeches
Design tasks and manufacture
Direct observation
Dissertation
Electronic presentation / web pages /blog 
/ vlog / wiki
Evaluation of journal article etc.
Exam (unseen, seen, open book, case 
study)
Fieldwork / placement / internship report
Film or radio programme

Geological mapping
Glossary
Grant application
Journal article
Laboratory examination/practical test/lab 
report
Lay commentary / presentation / video / 
booklet / poster
Meme
Multiple choice test (applied, open book)
OSCE (objective structured clinical exam)
Patchwork text
PASTA (patchwork screencast assessment)
Performance and production
Placement report
Portfolio (written or online)
Portfolios and sketch books 
Poster
Practical skills assessment
Presentation
Problem and case study analysis

Professional tasks
Project
Reflective journals, diaries and learning logs
Reflective learning assignments
Research project
Review e.g. of a book, article, website
Short-answer questions
Simulation exercises
Student-led seminar or discussion
Synoptic examinations
Team-based learning (TBL) & scratch-cards
Treatment reports
Tweet or social media
Viva or questions
Work book
Work experience report
Writing task (e.g. newspaper article, press 
release, executive summary)



rubrics and 
unexemplars

formative 
assessment

flipped feed-in and 
flipped assessment

co-creation
Dr Shabana 
Cassambai

⃝ a variety of assessments besides timed, 
unseen exams provide flexible ways to 
meet the learning outcomes (e.g. videos, 
practicals, presentations, blogs, internet 
tasks, lay explanations, reflections)

⃝ assessments only test the learning 
outcomes (e.g. if speed of response is not 
relevant then don’t time the test)

⃝ clear and contextualised marking 
descriptors are available to students and 
staff before assessments 

⃝ formative assessments and timely, specific 
feedback and feed-forward help students 
to improve and excel

⃝ students are guided to set aspirational 
goals and track their own progress; 
students embrace mistakes and risk-taking 
as valuable learning opportunities 

⃝ assessments test “real world” problems; 
assessments are socially, culturally & 
globally relevant and take into account  
learners’ identities, experience and history

Flexible ways to 
show learning



UDL capstudy

A novel “capstudy” assessment for 

bioscience students based on the 

principles of UDL” Rushworth et al., 

2020 in Innovations In Active Learning In 

Higher Education. E-book, Falmer, UK: 
https://doi.org/10.20919/9781912319961 

What happened 
to Ashley Tailor?

Students can 
see their own 

identities in the 
assessment

⃝ a variety of assessments besides timed, 
unseen exams provide flexible ways to 
meet the learning outcomes (e.g. videos, 
practicals, presentations, blogs, internet 
tasks, lay explanations, reflections)

⃝ assessments only test the learning 
outcomes (e.g. if speed of response is not 
relevant then don’t time the test)

⃝ clear and contextualised marking 
descriptors are available to students and 
staff before assessments 

⃝ formative assessments and timely, specific 
feedback and feed-forward help students 
to improve and excel

⃝ students are guided to set aspirational 
goals and track their own progress; 
students embrace mistakes and risk-taking 
as valuable learning opportunities 

⃝ assessments test “real world” problems; 
assessments are socially, culturally & 
globally relevant and take into account  
learners’ identities, experience and history

Flexible ways to 
show learning



Co-creation: the beating heart of UDL

Dr Amanda Bastoni

Flexible 
learning 

resources

Flexible 
ways to 

learn

Flexible 
assessments

Reflect my 
students’ 
identities

Co-creation 
with student 

partners



Student lecturers: inclusive co-creation

Student 
module leader

Philippe

Student lecturers

Mansi Rachel Hannah Simi

Student 
researchers

Furaiya

Flexible, inclusive 
learning materials

Flexible, inclusive 
teaching & 

learning

Flexible, inclusive 
assessment & 

feedback

Road-testing VLE 
and teaching 

materials

Creating 
summary sheets

Curriculum

Peer teaching 

Quizzes

Revision tips

Drop-ins

https://ukstemconference.com/posters-2021/


Student lecturers: inclusive co-creation

88% NSS, 97% Pass rate, 57% average

These formative activities 
boost students’ confidence 
and grades with no 
significant differences 
based on students’ age, 
gender, ethnicity, disability, 
learning style.



Activity: can you UDL-ify a module?

Jan to Jun birthday = subgroup A July to Dec birthday = subgroup B

Activity: UDL-ify a module



FOOD1234 –
Introduction to Irish food 

Credits: 15 Module co-ordinator: Kerry Cork (they/them)

Learning outcomes:

LO1 Describe traditional Irish cuisine with examples
LO2 Compare and contrast Irish desserts with English desserts
LO3 Devise their own recipe for a new Irish dish for the university canteen

on successful completion of this module the learner will be able to…

Assessment breakdown:

Coursework (30%):

Level: 4

Exam (70%):

A 2,000 word essay: 
“The development of a new Irish dish for the university canteen”

2 hours, unseen. 
Two long questions, (1) Irish cuisine; (2) Irish vs. English desserts 

Class of 100 students:

25% international
20% disability / learning 

difference
15% BAME

10% mature

Teaching notes:

One lecture per week
(printed handout given on 

the day)
One tutorial per week

(groups of 20)

Assessment support:

Disabled students have 
25% extra time and a 

separate room. 
International students can 

go to English classes.



FOOD1234 –
Introduction to Irish food 

Lecture 1 Slides

Kerry Cork (they/them) PGCertHE. MSc. F.A.K.E.



Good morning Ladies and Gentlemen, 
these are my lecture rules:

1. DON’T TALK IN LECTURES 2. PUT YOUR HAND UP IF YOU 

HAVE A QUESTION

3. DON’T MAKE SPELLING 

MISTAKES IN YOUR 

ESSAYS. YOU ARE AT 

UNIVERSITY NOW. BUY A 

DICTIONARY IF YOU 

DON’T HAVE ONE
4. YOU MAY EMAIL ME TO BOOK A 

1:1 APPOINTMENT. IF YOUR EMAIL IS 

NOT WRITTEN PROFESSIONALLY 

THEN DO NOT EXPECT A RESPONSE.



Teaching structure

9:00 –9:45 Lecture
9:45 –9:55 Questions



Introduction to Irish food

The BBC Good Food website lists these Irish 
foods as the top five that tourists should try:

1. Soda bread

2. Shellfish

3. Irish stew

4. Colcannon and champ

5. Boxty



I will now tell you about these breads

• Bairín Breac—a kind of currant cake which contains a golden 
ring. 
Traditionally eaten aroundHalloween.

• Blaa—a doughy, white bread bun (roll) speciality

• Goody—a dessert dish

• Indian Meal Bread—a traditional Irish soda bread 
made with corn (maize)

• Oatcake

• Potato bread

• Soda farl—a traditional food inUlster, especially in 
EastDonegal, InishowenandNorthern Ireland

• Veda bread(popular inUlster)

https://en.wikipedia.org/wiki/Barmbrack
https://en.wikipedia.org/wiki/Halloween
https://en.wikipedia.org/wiki/Blaa
https://en.wikipedia.org/wiki/Goody_(dessert)
https://en.wikipedia.org/wiki/Oatcake
https://en.wikipedia.org/wiki/Potato_bread
https://en.wikipedia.org/wiki/Soda_farl
https://en.wikipedia.org/wiki/Ulster
https://en.wikipedia.org/wiki/County_Donegal
https://en.wikipedia.org/wiki/Inishowen
https://en.wikipedia.org/wiki/Northern_Ireland
https://en.wikipedia.org/wiki/Veda_bread
https://en.wikipedia.org/wiki/Ulster


Your homework

Read about the other four types of typical Irish food and 
write a 500 word summary of each ON SEPARATE PIECES OF PAPER.

BRING THESE TO THE TUTORIAL ON FRIDAY.



FOOD1234 –
Introduction to Irish food 

Tutorial 1 Instructions

Kerry Cork (they/them) PGCertHE. MSc. F.A.K.E.



Task: swap your summaries

You were asked in my lecture to read about the other four types of typical Irish food and write a 
500 word summary of each. Sit around tables in groups of five.

1. Swap your first summary with the person next to you and correct it before giving it back.

2. Repeat with the other summaries, choosing a different partner each time.

I will also be testing you by asking you individual questions to check your knowledge. Examples:

Q. Ciara and her husband Patrick are making bread to accompany a stew. 
Which bread would you recommend and why?

Q. Dara wants to make boxty for his wife Aoife but she doesn’t eat eggs. 
How could he modify the recipe?



EXAM PAPER MARKING SCHEME – shown in red

FOOD1234: Introduction to Irish Food (Exam Paper - Summer 2022)

Duration: TWO hours 

The use of dictionaries is not permitted in the exam hall.

Instructions: Answer the two questions below in the form of essays. 

Q1. Describe what is meant by “traditional Irish cuisine” with reference to the literature. 

A good answer will be well written and well structured, with an introduction, main body and conclusion. Spelling and 

grammar should be of a high standard for a mark of a 2.1 or above. The student should mention all five types of 

cuisine that we covered in the lectures to get a good mark. A very good answer will contain a number of references 

(citations and full bibliography should be correct) and needs to read like a journal article.

Q2. Compare and contrast Irish desserts with English desserts.

A good answer will be well written and well structured, with an introduction, main body and conclusion. Spelling and 

grammar should be of a high standard for a mark of a 2.1 or above. A good student will draw out the pros and cons of 

each type of dessert, with references, along with a conclusion at the end. A very good answer will highlight holiday 

desserts from both countries and will name all of the desserts mentioned in both Irish and English.



FOOD1234 –
Introduction to Irish food 

Credits: 15 Module co-ordinator: Kerry Cork (they/them)

Learning outcomes:

LO1 Describe traditional Irish cuisine with examples
LO2 Compare and contrast Irish desserts with English desserts
LO3 Devise their own recipe for a new Irish dish for the university canteen

on successful completion of this module the learner will be able to…

Assessment breakdown:

Coursework (30%):

Level: 4

Exam (70%):

A 2,000 word essay: 
“The development of a new Irish dish for the university canteen”

2 hours, unseen. 
Two long questions, (1) Irish cuisine; (2) Irish vs. English desserts 

Class of 100 students:

25% international
20% disability / learning 

difference
15% BAME

10% mature

Teaching notes:

One lecture per week
(printed handout given on 

the day)
One tutorial per week

(groups of 20)

Assessment support:

Disabled students have 
25% extra time and a 

separate room. 
International students can 

go to English classes.



What is your biggest takeaway and your UDL pledge?

UDL bronze

UDL
silver 

UDL
gold 

@bioLOLogy_DMU



Thank you and do get in touch

@bioLOLogy_DMU    
Jo.Rushworth@dmu.ac.uk (until Feb 2nd)
JRushworth@lincoln.ac.uk (from Feb 15th)

Thank you to
Linda O’Sullivan

Thank you to
Dr Marian Hurley

Thank you to
Dr Abi Moriarty

mailto:Jo.Rushworth@dmu.ac.uk
mailto:JRushworth@lincoln.ac.uk

